History Topic Overview
	Early Years Topic Overview
All the holistic topics include some historical concepts in the ‘past and present’ strand of Understanding the World


	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	Cycle 1

	Me & My Family
Learn about themselves & family similarities & differences
	Seasons
Introduce the Four Seasons, focusing on seasonal change form Autumn to Winter
	 Food
Family traditions and customs – what people eat now and what they ate in the past 
	Growing
Sequence events – begin to understand growing and changing over time  
	Mini-beasts
The passing of time – begin to understand the key events 
in a given life-cycle
	Traditional Tales
What can we learn from 
stories set in the past? 

	Cycle 2

	Rhyme Time
Familiar rhymes from the past and present 
	Light & Dark
Sequence of daily events – 
night and day
	Toys
Toys old and new -
past and present
	Homes
Homes now and in the past
	Where we live!
What is old and what is new in the area that we live?  
	Journeys
Recall events from their own past



	National Curriculum Topic Overview Key Stage 1 & Key Stage 2   
(Kapow History Scheme)

	
	Autumn Term
	Spring Term
	Summer Term

	Year 1
	How am I making history?  
	How have toys changed? 
	How have explorers changed the world? 


	Year 2
	How was school different in the past? 
	How did we learn to fly? 
	What is a monarch?


	Year 3 
	British History 1: 
Would you prefer to live in the Stone Age, Iron Age or Bronze Age? 

	British History 2:
Why did Romans settle in Britain? 
	What did the ancient Egyptians believe? 

	Year 4 
	How have children’s lives changed? 

	British History 3:
How hard was it to invade and settle in Britain?
	British History 4:
Were the Vikings raiders, traders or settlers?

	Year 5
	British History 5:
What was life like in Tudor England? 
	What did the Greeks ever do for us? 
	How did the Maya civilisation compare to the Anglo Saxons?


	Year 6
	What does the census tell us about our local area?
 
	British History 6:
What was the impact of World War II on the people of Britain? 
	Unheard histories: Who should go on the banknote? 


How does Kapow Primary help our school to meet the statutory guidance for History?
Our scheme of work fulfils the statutory requirements for History outlined in The National curriculum (2014) and was created
based on the principles outlined in the Ofsted Research review series: history
https://www.gov.uk/government/publications/research-review-series-history/research-review-series-history
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Why are the units sequenced this way?

History in the Early Years – Understanding the World (Past and Present)
Planned adult led activities and enhanced provision help children to reflect on memories and experiences from their own past and extend only to situations that will still be very familiar to their everyday lives. Children will learn through exploring artefacts and photographs in  continuous provision and adults play a key role in introducing a particular concept or topic through whole class and small group carpet sessions using stories, artefacts and interactive board resources such as videos, PowerPoints or Smart Notebook presentations. The two year cycle of topics taught throughout the Early Years have been carefully selected to support skills and knowledge development, which will lay the foundations for pupils’ history learning in Key Stages 1 and 2. The curriculum is designed to foster a curiosity about history, prompting children to start asking questions about the past while referring to their own experiences. Children begin to develop a basic understanding that when we refer to the ‘past,’ we are referring to events that have already happened and become familiar with some of the vocabulary we use to talk about the past (e.g. last year, last week, yesterday).

National Curriculum History 
As already stated, there is some flexibility in the order the History units can be taught, particularly in Lower key stage 2 and Upper key stage 2 where similar skills and knowledge are covered in different historical contexts. The order of units on this long-term plan is our suggested order for teaching the units, if possible, and we provide the justification for this sequencing below.

Key Stage 1
In Key stage 1, we have sequenced the learning to specifically develop pupils’ conceptual understanding of the ‘past’ by first making it relevant to their own lives, then by looking at how life has changed over time in familiar contexts and finally by studying contexts which are likely to be new to them.
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Key stage 2
The National curriculum states that pupils should 'know and understand the history of these islands as a coherent, chronological narrative, from the earliest times to the present day', and so our British History units across Key stage 2 are sequenced chronologically to allow pupils to understand this narrative. For world history, The Historical Association states that 'You don't have to teach topics in chronological order but need to relate the topics you teach to their chronological context', and our Kapow Primary timeline allows the teacher to place all units in their chronological context, and in relation to pupils' prior learning in History.
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History Long Term Planning 
	Early Years: Understanding the World – Past and Present

All the holistic topics include some historical concepts in the ‘past and present’ strand of Understanding the World. During their time in Early Years, children will have opportunities to reflect on memories and experiences from their own past and comment on images of familiar situations in the past. Children will look for similarities and differences between photos, images and objects from the past and present day. Children to compare and contrast characters from various stories set in the past, including historical figures. Children will identify similarities and differences between characters, enhancing their understanding of the past.


	
	Autumn 1
	Autumn 2
	Spring 1
	Spring 2
	Summer 1
	Summer 2

	
These are the key concepts about the past and present that children will learn about during their time in the Early Years
	F1: 
Children will begin to talk about themselves. 




	F1: 
Children will begin to say who is in their family and become familiar with the words used to label different age groups. 
	F1: 
Children will begin to talk about different life events (e.g. birthdays, holidays etc)



	F1: 
Children will begin to listen when others talk about themselves and their families


	F1:
Children will begin to recognise the sequence of time relating to ‘age’ – baby- toddler- child- teenager- adult etc 


	F1: 
Children will begin to recognise similarities and differences between themselves, their family members and those of their friends

	
	F2:
Children will know about their own life story and how they have changed.

	F2:
Children will talk about the lives of people around them and begin to acknowledge different age groups. 

	F2:
Children will know about some similarities and differences between things in the past and now. 

	F2:
Children will talk about past and present events in their lives and what has been read to them.

	F2:
Children will know about the past through settings and characters.

	F2:
Children will know about the past through settings, characters and events.









History Long Term Planning Key Stage 1
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History Long Term Planning Lower Key Stage 2
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History Long Term Planning Upper Key Stage 2
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How is the History scheme of work organised?

Substantive knowledge . Chronological Substantive
Comer ) G

Historical knowledge

The scheme of work is organised to reflect the fact that 'knowledge of the past must be shaped by ary approaches in order to become
historical knowledge! (Ofsted research review series: History, 2021) - see Different tvpes of knowledze in Historv learnine.
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Different types of knowledge in History learning

“This refers to the content within history learning, the
knowledge of the past: people, events,ideas and so on. ‘This refers to a knowledge of how historia
Thisis regularly taught within primary school history the past, and how they construct hist
‘with children learning about the key events and people arguments and accounts.
of avariety of historical periods.

This diagram below shows the complex interplay between understanding substantive knowledge and disciplinary knowledge
whichis referred to in the Ofsted research review: knowledge of the past must be shaped by disciplinary approaches in order to
become historical knowledge! The Kapow Primary Scheme uses an enquiry-based model so that children learn key substantive
knowledge using the disciplinary knowledge and methods that historians use to find out about the past.

Disciplinary
concepts -
Substantive concepts knowledge about Historical
knowledge about the past: people, events, ideas. how historians knowledge
investigate the
past.

~—
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A spiral curriculum
Kapow Primary’s History scheme of work has been designed as a spiral curriculum with the following key
principles i v

v Cyclical: Pupils return to the same disciplinary and substantive concepts during the inprii
school. \/
covered with greater complexity. V\'

¥ Prior knowledge: Upon returning to each concept, prior knowledge s utilised so pupils can build on \
previous foundations, rather than starting agai

¥ Increasing depth: Each time a concept s revisited,

Is there any flexibility in the Kapow Primary History scheme?

Our History scheme of work s organised into units consisting of six lessons. Within each unit, lessons must be taught in order as they build upon one
another.

Units in Year 1.and 2 should be taught in the correct year group and ideally in the given sequence.
up progression of skills and knowledge.

because they have been sequenced to build

‘The six units in Lower key stage 2 can be rearranged, however, ll units should be taught within Years 3 and 4 to ensure that there s progression
between lower key stage 2 and upper key stage 2 as shown on History: Progression of knowledge and skills. The British history units should be taught
order to help build chronological understanding. The same is true for Upper key stage 2: the British history units should be taught in order to help
build chronological understanding and all units should be taught within Year 5and 6.

The flexi
available.

inthe order the units can be taught allows schools to adapt the planning to suit their school and to make use of cross-curricular links
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Year1

The ‘How am | making history? unit supports pupils to develop an understanding of chronology by looking at their own lives and beginning to build an
awareness that timelines extend back before they were born. The second unit, How have toys changed? extends this understanding of chronology further
into the past (and future) using an object- the teddy bear- which wil be familiar o all children to help them develop their concept of time. With amore secure.
rasp o this concept, pupils are able to look at a context that will be less familar to them n our How have explorers changed the world? unit,which will help
them to begin developing an understanding of how the people and events of the past have shaped the world we live in today.

Year2
“How was school different in the past?, the frst unit in Year 2 gives pupils the chance to look at history through the familiar school context. The second
and third units move ontoless familiar contexts again, and in doing 50, pupils begin to understand historical significance when considering how people

and events of the past have impacted society as awhole.
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Year3

‘We chose to place ‘What did the ancient Egyptians believe? at the end of Year 3 as we felt that pupils needed sufficient understanding of the history of
the UK before they could compare and make connections with other ancient civilisations.

~

‘The British History units are after 'How have children's lives changed? in Year 4 because these units look at more abstract substantive concepts, such
s power,invasion, settlement and trade, which are often challenging for children to understand.

_ 7

‘The British History unit‘What was life like in Tudor England? is taught first, allowing an opportunity to revisit and build on the children'’s
understanding of the chronology of British history from Year 4. They then move on to comparing Britain to ancient Greece and the Maya civilisation.

. ~”

‘We have placed the local history unit "What does the census tell s about our local area?” and 'What was the impact of World War 2 on the people of
Britain? next to each other so the children can compare local and national issues.'Unheard histories' s a transition unit preparing children for studying

history at Key Stage 3, and sois the final unit.
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What do we mean by ‘Substantive (abstract) concepts?’

Substantive concepts are key concepts, such as empire’ monarchy, or
iinvasion and settlement’, which children learn about during their study of
primary History. Substantive concepts are fundamental elements of
children's historical knowledge, however they are bstract and therefore:
children may find them challenging to understand.

The 2021 Ofsted research review into history states that, to be able to use.
them confidently, children need to have a secure knowledge of substantive.
concepts in different contexts.

The Kapow Primary scheme recognises the importance of developing.
children's understanding of substantive concepts and consequently this s 2
strand which runs throughout our history curriculum.

Our progression of skils and knowledge document clearly demonstrates
how these substantive concepts are developed throughout the primary.
curriculum.

Initialy in Key Stage 1 children will begin to develop their understanding of
the substantive concepts of power and the achievements of mankind in How
dic explorers change the world?; How id we learn to fly?and What is a monarch?

In Lower Key Stage 2:and Upper Key Stage 2,they deepen their
understanding of these concepts and others while learning to identify
changes in meaning in different time periods and contexts. For example, the
concept of monarchy evolves over time; during the reign of Henry Vil the
monarch enjoyed absolute power whereas by the 20th century the power of
the monarch was devolved to the Government.

Substantive concepts in Kapow Primary’s History

scheme of work:
g Trade 2
S Civilisation g
@ Migration Government

Invasnon and settlement

=]

Empire §Monarchy &

Beliefs% Invasion Cultural
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How does the scheme develop Disciplinary concepts?

Anunderstanding of the key disciplinary concepts which underpin the study of history supports the childrenin
broadening their skills, knowledge and understanding.

Change and and Causeand Sources of Histor
continu ifferences consequence evidence terpretations
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How does the scheme develop Historical enquiry skills?
The Kapow Primary scheme allows children to experience the processes historians use to find out about the past.
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Assessment in History

Formative assessment

Each lesson contains the Assessing progress and understanding’section which
helps teachers toidentify those pupils who are secure in their learning or
‘working at a greater depth in each lesson. These assessments can then be
recorded on our History: Assessment spreadsheet which supports the teacher
identifying gaps in learning amonest the class or for individual pupils.

Summative assessment

‘The disciplinary strands are assessed using a Skills catcher at the end of each
unit. This requires children to draw upon their disciplinary knowledge in
order to respond to an outcome task, such as the one shown here.

Each disciolinary concent is assessed at least once by the end of Key stage 1
and once by the end of Key stage 2 using historical enquiry skills. Skills
catchers provide teachers with a record of summative assessment as
evidence of progression from Key stage 1to Key stage 2. Itis suggested that
teachers keep the Skills catchers as children move through Primary school so
that History coordinators will have a record of children's learning.

Substantive concepts and topic knowledge begin being assessed using an end
of unit quizin Year 2 Spring term and continue to be assessed throughout
Key stage 2 units. These units also have formal written assessments available.
to assess substantive concepts.

Year 5 - What was life like in Tudor England?

Extroctfrom an ool Tudor ventony.

s et
Teocicboat o trcha o tor
E T —————— Y

e, s o, e g ook
e

from e mentor

Whot deductons con you make abou he pasan? G svpporting svidence
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Autumn

Spring

Summer

How am | making history? (6essons)

Looking at persona chronology and finding out about the past within iving
‘memory.children examine photographs and ask questions.They begintolook ata
simpletimeline extending back to before they were born.

How have toys changed? (6 lessons)

‘Sequencing toysinto 3 physicaltimeline,children investigate artefacts from the
‘past and beginto pose questions. They lear howteddy bears have changed and
“interview an old teddy bear before considering what toys may be like nthe.
future.

How have explorers changed the world?(6 lessons)

Finding out sbout events and people beyond lving memory, children focus on
‘explorers and what makes them significant They create 3 timeline and investigate
‘which parts of the world were explored,before comparing explorationin the past
with exploration today.Finll, they discuss ways n which these significant people
could beremembered.

Howwas school different inthe past? (6 lessons)

Finding out that schools have beenin thelocalit foralong time but they have not
alwaysbeen the same. Children look for similarities and differences and use arange.
of sources enabling themto recognise some continuity between theirives and the
past.

How did we learn to ly? (6 lessons)

"Developing their knowledge of events beyond lving memory.reinforcing their
chronological understanding by looking at signifcant events in the history of fight
ona timeline Learning about the individuals who contributed o the istory of
fight.

‘Whatis monarch? (6 lessons)

Finding out the role of 3 monarch,children compare the monarchy today with the
‘monarchyinthe past. Pupls investigate how Wilim the Conqueror became King.
‘andlearn how he used castlestorule They study different types of castes and
consider how these evolved overtime.
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Autumn

Spring

Summer

Britsh history 1: Would you prefer tolive in the Stone Age, Iron Age or Bronze

How have children's lives changed: (6lessons)

Ase2(6lessons)
Looking t the chronology of mankind from the Stone Ag totoday, children are
introduced to Britain's story. Using archacological evidence, childrenlearn about
the changesfrom the Stone to the Bronze Age and answer historical questions.
Identifying the limitations of this type of evidence and reconstructing th lfeof
the Amesbury Archer

) 3 T
"Developing their chronological awareness of AD and BC, children nvestigate why.
the Romansinvaded Britain and how the Celtsreacted  the invasion They learn
how the Romans changed the way people ived ther lives and how archaeological
‘evidencei used toreconstruct the lives of the Romans. Comparing Romanlife o
today,children learn how the Romans stilinfluencelves today.

N N ,
"Developing awareness of howhistorians earn about the pastusing mummies,the
‘Book of the Dead and pyramids, children earn the place of the ancient Egyptians.

i time. Pupilslearn about the importance ofreigionin the ancient Egyptians’
ives and consider how thisisevident n pyramids, worship and mummification.
‘They learn how the ancient Egyptians explained the existence of the world sing
theircreation story.

Investigatingthe changes inchidren'sives through time, cildren learn how
Spare time, children's health andwork have changed. They explore the most
crucial change - work - in more detail,learning about a day in th feof aworking
child before learning about the significance of Lord Shaftesbury and hisimpact on
schools and working conditions.

N p —

Developing their understanding of why people invade and sette childrenlearn
‘about the Angl-Saxon invasion and Viking raics. They learn abot Anglo-Saxon

belifs and how christanity spread. They investigate Anglo-Saxon settlements.
‘and investigate how the period of Anglo-Saxon rule came to end.

‘Vikings They develop their chronological understanding and learn about the
strugle for Britsn between the Anglo-S3xons and Vikings. Using new types of
‘sources and historical enquiry techniques, pupilsinvestigate whether the Vikings
were aiders, traders o setlers.

“The six Lower key stage 2 units can be rearranged in order tosuit your school but the Briish istory units should be taught i order:
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Britsh history 5: What was ifelike in Tudor England (7 lessons) What does the census tel us about our local area? (6essons)
‘Comparing Henry Vil and Elizabeth | childrenlearn about the changing Investigating ol history during the Victorian period, chikdren carry out an enquiry.
Autumn | natureof monarchy. They learn how both monarchs tred to control the using the census, parish register,and factory records. They leam about the changes to

publicperception of themselves using portraits and royal progresses. Using | the familly over a period oftime and suggest reasons or these changes, inking them to
Tudor inventoriestoinvestigate whether people were richor poor, children | national events.Planning their own historical enquiry they esearch a oca amily.
learn about what lifewas like for people iving i Tudor times.

hat didthe Greeks everdo or us? (6 lessons) ‘Bitishbistory 6 What was the imoactof World Warllon the pecple ofBritain?
Throughinvestigatng the ity states of Athens and Sparta,childrenidentity | (7 essons)
thesimilarites and diffrences etween them. Using differentsourcesof | gqending theirchronological knowledigebeyond 1066, children earn about how

i evidencetheylearn bout democracy and compare ths tothe ways inWHCh | worlq W changed British ociey. They lean bout the diferent reasons why
SPIING | ther clstions re sovemesConsideringthe gy the ncint Britsinwent towarin 1539 and investigtethe experiencesof familes during the
‘Gresks,childrenlearn about the Olympic games architcture, art and Bl Using arange of curecs which s ncw o thomincloing video and
thestre. photographs, children reconstruct the felings o thoselving on the home ront in
World War Il and consider how migrants helped the war ffort.

Howdid the Mavacivlsation compare to the Anslo-Saxons? (6lessons) | Option 1: Unheard historics: Who should a0 on the £10 banknote? (6 essons)
‘Extending their knowledse ofcivlisations, children compare and contrastthe | Investigating why historicalfigures are on banknotes, children learn about the citeria
"Maya to Britons at thetime. They develop their chronological awareness of | for historical ignificance.They particiate in atennis rally debate and reste avideo
ow the Maya fitinto the timeline of mankind. Pupils learn about the toexplainwhy their historicalfigure was significant before selcting a historical
chievements of the Maya and contrast to the experience o the fgure for the £10 note.
Summer | Anglo-Saxonsin Britainatths time. Deepening theirunderstanding of the
‘growth of empires, they alsolearn why the Maya Empire declined. Option 2 The Sk Enyire (6lessons)
Using 3 wide range ofsources, children earn about the development ofthe Sikh
Empire under theleadership of Maharaja Ranjit Singh and consider the people and
beliefs that influenced him They develop their understand of historical signficance
throughstudying hs lfe Pupislearn about the significance of Lahore 25 a trading hub
‘and consider the asting achievementsofthe Sikh Empire.

“Thesix Upper key stage 2 units canbe rearranged in order tosuit your school but the Briish istory unts should be taughtin order.
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How does Kapow Primary’s scheme for History align with the National curriculum?

From these aims, we have identified five
strands which run throughout our scheme
ofwork:

Our scheme of work fuifils the statutory requirements of the National curriculum (2014).
‘The National curriculum for History aims to ensure that all pupi

knowand understand the istory ofthese slands a5 coherent,chronologicalnarrative, from
the earlesttimes tothe present day: how peoples ives have shaped this nation and how Britain
hasinfluenced and been nfiuenced by the wider world

Know and understand significant aspects ofthe history o the wider world:the nature of ancient
civlisations; the expansion and disolution of empires; characteristicfeatures of past
nom-European societes; achievements and follies of mankind

understand historica concepts such as continuity and change, cause and consequence,
similarity,diference and signiicance, and use them to make connections, draw contrasts,
‘analyse trends, frame historicaly-vald questions and create their own structured accounts,
including written narratives and analyses

Topic knowledge

Chronological awareness

‘gain and deploy a istorically grounded understanding of abstract terms such as‘empire,
“civilsation, ‘pariament and peasantry’

gain historicalperspective by placing ther growing knowledge nto different contexts,
understanding the connections between loca,regional, national and internationsl history,
between cultura,economic, miltay. politial.religious and social hstory; and betweenshort-
‘andlong-term timescales.

understand the methads of historical enauiry, incuding how evidence isused rigorously to
make historicalcaims, and discern how and why contrasting arguments andinterpretations of
the past have been constructed

Substantive (abstract) concepts

Disciplinary concepts

Historical enquiry





